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Thinking about inclusivity
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What’s wrong with this

picture?

And this? Why not remove 

the barrier?



Individuals Are Complex! 
Students are individuals and should not necessarily be seen as belonging to particular groups, as 

we are all unique and hold different identities depending on context (Morgan and Houghton, 

2011). 

Diversity can relate to many characteristics and dimensions (Thomas and May, 2010, p.5):

• educational (e.g. prior learning experiences, previous qualifications); 

• dispositional (e.g. attitudes, preferences); 

• circumstantial (e.g. family or caring responsibilities, in employment); 

• and cultural (e.g. values, religion and belief). 

Inclusivity embraces a view of the individual and individual difference as the source of diversity 

that can enrich the lives and learning of others [non-deficit] (Hockings, 2010, p. 1)



Why be inclusive?
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• The Equality Act 2010 places obligations on public bodies in connection with a 

range of protected characteristics. HEIs are legally obliged to provide an 

inclusive environment for students with protected characteristics. What are 

these protected characteristics?

• The UK Quality Code: Guiding Principle 4 “Assessment is Inclusive and 

equitable”

• Social justice and rights for all groups of people rather than focusing on 

particular groups. Strengthening accessibility and learning outcomes for ALL 

students and embracing the wide range of differences on individual learning 

(Hockings, 2010). 



Inclusive assessment 
‘…inclusive assessment achieves higher levels of student satisfaction, provides increased 

opportunities for discussion and leads to improvements in student marks and grades’

(OCSLD, 2014)

• Use a range of assessment methods (variety and scaffolded in the programme)

• Provide a choice of method for all students where possible. For example, group work, essay, 

video etc. 

• Ensure assessment is for learning 

These steps can reduce the need for individual adjustments and allows equality of opportunity 

for disabled students without the need to disclose their disability. 



How Diverse is UoR?
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Protected Characteristic UK all Students Profile (ECU 

2018)

UoR Student Profile

Gender 56.7% Female

43.3% Male

57.1% Female 

42.9% Male

Ethnicity 77.3% White

22.7% BAME

(All UK Domiciled Students)

77.3% White

20% BAME

(All UK Domiciled Students)

Disability 12% Declared a disability 13.25% declared a disability

Age 58% were 21 and under

15.4% between 22-25

14.6% between 26-35

11.9%  36 and over

70.4% were 21 and under

12% between 22-25

8.6% between 26-35

9%  35 and over

Religion and belief 62% Declared their religion

5.4% Information Refused

38% blank

19% Christian

4.8% Muslim

27.9% No Religion

90.5% declared their religion

9.5% information refused

0% blank

30.8% Christian

8% Muslim

43.64% No religion

Sexual Orientation 53% Heterosexual

2.9% Bi-sexual/Gay/Lesbian

1% Other

6.4% Information Refused

36.8% Blank

80.4% Heterosexual

4% Bi-sexual/Gay/Lesbian

1.7% Other

10.1% Information Refused

3.8% Blank Data supplied by UoR Student Services
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Curriculum Framework 

• “The curriculum encompasses all aspects of teaching, learning, and assessment 

delivered by programmes towards the attainment of learning outcomes and 

the acquisition of graduate attributes”

• The curriculum is diverse and inclusive

• It takes proactive and anticipatory account of the varied student body

• It anticipates the challenges and barriers for different students

• Addresses these needs in the core curriculum, promoting a holistic approach 

to meeting students’ entitlements. 

• It evolves with the profile of students

It necessitates a shift away from supporting specific groups through a discrete set 

of policies or time bound interventions, towards equity considerations being 

embedded within all functions (May and Bridger, 2010)
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UK Quality Code
Guiding Principle: Assessment is inclusive and equitable

Practical Advice

• Assessment tasks provide every student with an equal opportunity to demonstrate their 

achievement of learning outcomes through inclusive design wherever feasible and through 

individual reasonable adjustments as required 

• In designing assessments, consideration is given to all students, including those with protected 

characteristics 

• Barriers which impede access to assessments (such as biased language, inaccessibility and 

cultural assumptions) are avoided or removed 

• Inclusive design implies a more strategic approach, which reduces the likelihood of making one-

off, reactive modifications 

• Individual modifications are made where necessary and appropriate, but reliance on reactive 

modifications can place both students and staff under additional pressure and increases the risk 

of inequities

Source: QAA (2018)



Inclusivity in assignment brief design and 

dissemination
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Why think about assignment briefs?
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• Successful negotiation of assessment points is a key area of concern in students’ transition 

into higher education and is strongly correlated to retention (Tinto, 2006)

• Positive experience of assessment and feedback is important to students’ 

developing sense of belonging and identities as students of higher education 

(Cousin and Cureton, 2012)

• Clear, unambiguous assignment briefs reduce student anxiety and promote 

student confidence (Howell-Richardson, 2015)

• Strong link between communicative efficacy of the assignment brief and students’ ability to 

engage successfully with their assessed task (Gilbert and Maguire, 2011; Gilbert, 2012)

• Widening participation students may be particularly disadvantaged by issues with

assignment briefs (Rochon and Knight, 2013)



Example
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• University of Wolverhampton, as part of the DiSA project (Cureton et al., 2017):

• Ensure transparency of assignment briefs

• Ensure students understand what is required of them

• Two simple strategies

• Guidance for staff on design of assignment 

briefs

• Recommended dissemination strategies for 

assignment information



What did they do?
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• Brief briefs

• Concise brief – a single location for all assignment information, using language appropriate to 

level and students

• Information on product as well as process

• Referring to learning outcomes, marking criteria and where marks can be lost or gained

• Unpacking

• Students discuss understanding assignment requirements in groups and feedback to the 

class and lecturer

• Anonymous asking of questions (e.g., via post-it notes)

• Lecturer’s respond to questions and address misconceptions. FAQ thread in VLE



Increased confidence and attainment 
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• Students reported feeling more autonomous and confident in their ability to be 

successful

• Led to marked impact upon the BAME attainment gap at Wolverhampton in 

modules using this approach



Increased levels of attainment
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60% and above 2012/13 2013/14 2014/15 Impact

BAME 18% 51% 55% +37%

White 27% 34% 40% +13%

50% and above 2012/13 2013/14 2014/15 Impact

BAME 37% 72% 74% +37%

White 53% 61% 70% +17%

70% and above 2012/13 2013/14 2014/15 Impact

BAME 14% 30% 35% +21%

White 14% 19% 27% +13%

(Cureton et al., 2017)



Your turn

15

• Look at the example briefs you have been given – can you identify issues that 

are likely to cause problems to students attempting to interpret the requirements 

for each assignment?



Thinking more about assignment briefs
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• Gilbert and Maguire (2014)

• Howell-Richardson (2015)

• Drop me a line:

• j.f.s.knight@reading.ac.uk

mailto:j.f.s.knight@reading.ac.uk
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Tara Williams (2016)
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Ryan Walker-Edwards (2016)
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Farah Ferhi (2015)
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Jovana Horn (2015)
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Learning Journals as experienced by students
• https://youtu.be/_0P-0cT4wZ4
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https://youtu.be/_0P-0cT4wZ4
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Why use a portfolio?
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• To demonstrate the use of reflective practice as a part of professional and 

self-development. 

• To integrate knowledge of medicines to be able to effectively communicate 

with patients.  

• To develop skills in building a portfolio of evidence of learning and 

competence

• To develop skills in research and the evaluation and integration of evidence



PAD-Portfolio: sections
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Careers Management

Self-Development

Clinical Knowledge

Research Skills

Feedback & Assessment Records



Reflection on Learning and Feedback

Reflection on Learning 

• What they learnt

• Knowledge

• Skills

• Attitudes

Reflection on Feedback

• The activity and what they learnt

• Understand the feedback?

• What learning needs were identified

• What do they need to do to improve?
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Application to future practice

• Student: Future work/assignments

• Pharmacist: Change in behaviour

• Patients: Communication, professionalism



Assessment of pad-p – our aims
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• Develop an inclusive assessment

• Allow students to work at different pace (within reason!)

• Provide students an element of choice in what they decide to include in their 

portfolio (e.g. what topics/activities to reflect on)

• Use different assessment methods to support the diverse cohort of students 

(written & verbal)

• Encourage engagement with the wider MPharm programme

• Encourage students to reflect on themselves



Assessment of PAD-P:
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• Viva voce on reflective practice

• Viva voce on integration of knowledge of medicines and effective 

communication with patients regarding their medicine, its formulation and safe 

use.  

• Portfolio assessment

• Engagement

• Reflective practice

• Presentation

• Minimum requirements versus “personalisation” 

• Knowledge also feeds into written exams, research project, clinical examinations



Supporting students through

the journey
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• Intro to portfolio and reflective practice – refreshed annually

• Embedded within Academic Tutor System

• Agenda item – check points of progress each term

• Learning Needs Analysis – to support reflection on own strengths and areas for 

development

• Progressive development of written and research skills with formative feedback, 

leading to final year research project

• Signposting sessions/activities that could be reflected upon

• Interdisciplinary session in P2 to help students to integrate science into practice – staff 

from all cognate disciplines

• Mocks – including peer review



What next?
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E-Portfolio…

• Designed by students

• Formalised check points

• “Timestamping” of submissions to support students’ time 
management

• Embedding “business” content in collaboration with HBS 
(mini-CBA)



Student views

I used information I learnt in 
Part 1 and linked it to 

something I learnt in Part 3

I think [the viva assessment] 
was a good way of assessing

If used… properly in every 
year of the MPharm, the 

PADP can be a useful tool

The PADP is very useful at 
bringing together various 
concepts of the MPharm

The portfolio is an ideal 
opportunity to build, test and 

consolidate knowledge, 
identifying weaknesses 

through reflective practice

The MIM viva tested 
understanding of key 

concepts… in respect to 
patient counselling, 

administration, formulation 
and dosing regimens

The PADP…  allowed me to 
relate physical chemistry and 

pharmacokinetics to 
pharmacy practice

40
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Further Resources and Reading

• https://padlet.com/k_jooganah/UoR_InclusiveAssessment

• Plymouth Case study 

https://www.plymouth.ac.uk/about-us/teaching-and-learning/inclusivity/case-

studies-of-good-practice

• University of Southampton 

https://www.futurelearn.com/courses/inclusive-learning-teaching/0/steps/29573

https://padlet.com/k_jooganah/UoR_InclusiveAssessment
https://www.plymouth.ac.uk/about-us/teaching-and-learning/inclusivity/case-studies-of-good-practice
https://www.futurelearn.com/courses/inclusive-learning-teaching/0/steps/29573

